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Changes in Reading Achievement: PIRLS 20012to PIRLS 2006 

Of the 26 countries and 2 Canadian provinces that also participated in 

PIRLS  2001, eight countries showed signi�cant gains in average reading 
achievement in PIRLS  2006, including the Russian Federation, Hong 
Kong SAR , Singapore, Slovenia, the Slovak Republic, Italy, Germany, and 
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executive summarythe Russian Federation, Singapore, Slovenia, Germany, and Italy). Most improved in retrieving and straightforward inferencing processes (except Italy and Hungary) and all improved in interpreting, integrating, and evaluating processes. Home Activities Fostering Reading LiteracyIn both PIRLS 2001 and PIRLS 2006, there was a positive relationship 
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percentages of students whose parents had favorable attitudes towards 

reading were balanced by increases for seven participants.

Students’ Attitudes and Reading Habits

In PIRLS 2001, and again in PIRLS 2006, students with the most positive attitudes toward reading had the highest reading achievement. In PIRLS 

2006, internationally, about half the students (49%), on average, agreed 

with �ve statements about enjoying reading and appreciating books. 

However, this re�ected decreases in nine countries compared to four 

countries with increases. (�ere also was a decrease in the Canadian province of Ontario.)



�

executive summaryOn average across countries, in PIRLS 2006, students reported spending more time in a typical day reading stories and articles in books or magazines than on the Internet (1.4 hours vs. 1.0 hours). On average, girls reported more time than boys reading from books or magazines (1.5 hours vs. 1.3 hours) and this di�erence was found for almost every participant. In comparison, on average, boys reported more time than girls reading on the Internet (1.0 hours vs. 0.9 hours), a pattern found for approximately half the participants.In PIRLS 2006, on average across countries, 40 percent of the students reported reading for fun on a daily basis, and 28 percent at least weekly. However, almost one third of students (32%) internationally reported reading for fun only twice a month or less. Although there were decreases for four participants, unfortunately, seven countries had increases in the percentages of students who reported reading for fun only twice a month or less.

School Curriculum and Organization for Teaching Reading

Internationally, in PIRLS 2006, there was a positive relationship between 
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executive summaryIn PIRLS 2006, teachers reported that 30 percent of the students, on average across countries, had used instructional so�ware to develop their reading skills (re�ecting increases in 14 countries), and 39% had read stories or other texts on the computer (re�ecting increases in 17 countries).School ContextsInternationally, the reading achievement of students in schools with few disadvantaged students (no more than 10%) was much higher (56 scale score points, more than half a standard deviation) than for students with a high percentage of disadvantaged classmates (more than 50% disadvantaged economically). According to school principals, in PIRLS 2006 about two ��hs of students (39%), on average across countries, were in schools with few students from disadvantaged homes. �is average percentage re�ected an increase in seven countries and one decrease since PIRLS 2001. On average, 18 percent of students were in schools with a high percentage of disadvantaged students, re�ecting a decrease in four countries, but also an increase in three countries.








