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Children are exposed to language and print at home and at school,
receive formal reading instruction; and see others reading for recre-
ation and to perform tasks. These and other experiences and activi-
ties at home and school combine to influence how well children
read and how they feel about reading by the end of fourth grade.
Beyond influences within the home and at school are those in the
wider environments in which children live and learn. Community
size and resources, organization of the educational system, and edu-
cational decision-making affect homes and schools, and thus chil-
dren’s literacy development. To be sure, not all children have the
same experiences. Children have varying levels of home support for
reading, and different levels of exposure to language and print
throughout their lives. They also attend schools with different
approaches to learning and resources with which to teach.

By gathering information about children’s experiences in learning to
read together with reading achievement on the PIRLS test, it is possi-
ble to identify the factors or combinations of factors associated with
a high degree of reading literacy. The PIRLS design includes a set of
guestionnaires targeting important factors related to reading literacy.
PIRLS administered four questionnaires to the tested students and
their parents, reading teachers, and school principals. This chapter
describes the conceptual framework underlying the questionnaires,
the process used to develop them, and their content.!

1 See Framework and Specifications for the PIRLS Assessment 2001 (Campbell, Kelly,
Mullis, Martin, & Sainsbury, 2001) for more information about the conceptual frame-
work underlying the questionnaires.
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The PIRLS questionnaires address factors
within each of the aspects that are deemed
important for the development of reading
literacy. In addition to reading achieve-
ment, reading outcomes include students’
reading attitudes and behaviors. The fac-
tors within the home, school, and national
and community contexts addressed by
PIRLS are shown in Exhibit 3.2.
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The PIRLS questionnaires were developed c A

through a collaborative process involving
the PIRLS International Study Center, the
National Research Coordinators (NRCs), the
Questionnaire Development Group (QDG),
the Reading Development Group (RDG),
and the IEA Data Processing Center (DPC).
The process included a series of reviews of
draft instruments, a field test of five ques-
tionnaires in 30 countries, a review of
field-test data, and a revision of the field-
test questionnaires.

3.3.1 ,7a <. W;!"-,\ Qg

In developing the PIRLS questionnaires, the
aim was to create instruments that could be
used to collect reliable information related
to children’s reading literacy achievement
(as outlined in the framework) without
unduly burdening students and schools.
Altogether, the instruments were intended
to provide a picture of children’s experi-
ences from early language and literacy
development to the time of the PIRLS
assessment. The plan initially called for five
guestionnaires:

» A student questionnaire to provide data
on home and school factors related to
reading

* A home questionnaire (to be completed
by the students’ parents or primary care-
givers) to provide data on home support
for literacy
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In general, the committee recommended
few revisions of the field-test question-
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X, ! 4 3.3 Content of the PIRLS Student Questionnaire

Student Questionnaire
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The reading teacher of each fourth-grade
class sampled for PIRLS completed a teacher
questionnaire, which was designed to gather
information about classroom contexts for
developing reading literacy. This question-
naire asks teachers to describe the general
characteristics of the class tested, such as

class size, and the reading levels and lan-
guage abilities of the students. Several ques-
tions in the questionnaire focus on factors
related to reading instruction, such as
instructional time, materials, grouping of
students for instruction, and activities to
teach reading and promote the development
of the students’ reading literacy. The ques-
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N ! 4 3.4 Content of the PIRLS Learning-to-Read Survey (Home Questionnaire)

Learning-to-Read Survey
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tionnaire also asks teachers about classroom
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resources, assessment practices, and efforts
to maintain home-school connections. It also
asks teachers for their views about oppor-
tunities provided for cooperation and col-
laboration with other teachers, for
professional development, and for informa-
tion about themselves and their education
and training. This questionnaire requires
about 30 minutes of the teacher’s time.
Exhibit 3.5 presents details regarding the
items in the questionnaire.

The principal of each school sampled for
PIRLS responded to the school question-
naire. It asks school principals about
enrollment and school demographic charac-
teristics, such as school location, resources
available in the surrounding area, and indi-
cators of the socioeconomic background of
the study body. The school questionnaire
also asks principals about reading curricu-
lum policies and total instructional time for
the school year. It also includes questions

35
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about resources, the availability of materials
and staff, and perceptions of the school cli-
mate, as well as the interaction between the
schools and the students’ parents and fami-
lies. The school questionnaire was designed
to be completed in about 30 minutes.
Exhibit 3.6 presents detail on the items in
the questionnaire.
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