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10.1 O erJie

Prior to the item response theory (IRT) scaling of the PIRLS 2001
achievement scores, the International Study Center (ISC) reviewed a
range of diagnostic statistics to examine and evaluate the psychome-
tric characteristics of each achievement item within and across the
35 countries participating in PIRLS. For constructed-response items,
the review included indicators of the reliability of the scoring pro-
cedure. The review process was an important step in the quality
assurance of the PIRLS 2001 data, screening items for unusual psy-
chometric properties that could signal a problem or error for an
item in a particular country. For example, an item uncharacteristi-
cally easy or difficult in a country, or with an unusually low dis-
criminating power, could indicate a potential problem with
translation or printing. In the rare instances where such items were
detected, the country’s translation verification documents and
printed booklets were examined for flaws or inaccuracies and the
items removed from the database for that country. This chapter
describes the basic item statistics that were consulted, and provides
examples from the assessment to illustrate the review process.

10.2 Stati tic for Item Anal - i+

As the first stage in the item review process, the PIRLS ISC comput-
ed a set of item statistics for each achievement item, showing the
properties of the item in each of the 35 countries participating in
PIRLS 2001. Exhibits 10.1 and 10.2 show the statistics calculated for
a multiple-choice and a constructed-response item, respectively.
Statistics for each item are displayed alphabetically by country, with

135



136 Chapter 10 - Item Analysis and Review

| Item Statistics for Item RO11HO5M

ional

Internat

E hibit 10.1

"G6 ueyl ada3eaub A1pnongyia =A %08 > A1npiqe

‘ofedane ueyl aaisej =3 ‘uolrjeul
PaI1IIWO=NO 20d :payoeay ION =yN 39d :sasuodsay pijeaul =ul 39d ‘(Id-T) A3INO1341d =441y ‘UOIFRUIWIAOSIQ WAY] =I3SIQ $9403S Wwnwixew Bururelqo Juad4dd =3}1d

T4 68°0 1670
43 €6°0 670
943 68°0 ¥6°0
....... 08°0 €870
= 060 T6°0
9 dH 69°0 /.70
943 ¥6°0 9670
_d €870 870
_d 8870 6870
94 1870 1670
_ 4 98°0 /870
4 060 8870
_dH 9.°0 LL°0
94 18°0 1870
_d 870 6870
4 76°0 T16°0
_ 67°0 G570
4 08°0 ¥8°0
_dH 970 1970
94 _ 88°0 ¥6°0
943 26°0 1670
_dH 09°0 2970
dH 28°0 9870
94dH 6.°0 870
_d SL°0 9,70
4 98°0 0670
943 160 G670
4.3 26°0 670
g4 _ 88°0 2870
943 68°0 €670
_ 4 68°0 0670
_d G870 6870
4 88°0 9870
_dH 9/.°0 8L°0
94 _ 99°0 T.L°0
943 16°0 ¥6°0
_d 26°0 €6°0
4 6€°0 EV0
4 H 1570 09°0

sbejp4 sAog
21005 -BAy

0 A8y W :adAL
NSOHTTOY- SOH

20:0T

S 200z “TT J43qualdas

v T- v1°0-
Sy T- 0T°0-
vy 1- 0T°0-
00°T- <¢T°0-
6T°T- 6070~
99°0- 60°0-
¢S°T- €T7°0-
GZ¢°T- 9070~
€e°T- VvI°0-
61°T- v0°0-
10°T- €T°0-
€¢°T- ST°0-
€¢°0- 0cC°0-
ST°T- G170~
ST1°T- vZ'0-
2970- L0°0-
16°0- TZ°0-
6T°T- €070~
9G°0- LT°0-
¥6°0- <2170~
S9°T- ¥0°0-
G570~ LT°0-
ve"0- TI°0-
G9°0- L0°0-
80°T- LT°0-
Iv"T- ST°0-
¢y T- 10°0-
¢S°T- 0T1T°0-
1,.°0- 1170~
Iv°T- 60°0-
¢T°T- 60°0-
¢/.°0- 60°0-
2¢6°0- ST°0-
v 0- G170~
68°0- 0c¢°0-
S¥°T- 6070~
€€°T- <170~
16°0- TT°0-
9€°0- €170~
44104 WO &d

Z49qUNN Wal|

00°0
00°0
00°0

0" 0-

00°0
00°0
00°0
0070
00°0
00°0
1070~
00°0
6170~
0070
0070
00°0
T1°0-
00°0
c170-
1070~
8T°0-
00°0
00°0
0070
0T 0-
00°0
00°0
0070
00°0
00~
L2 0~
0070
00°0
00°0
00°0
00°0
0C¢°0-
00°0
c170-

urad

9170~
6170
G2 0-

6T°0-

8T°0-
0€°0-
ST°0-
6170
2 0-
8270
€270~
T¢°0-
9170~
1170~
8170~
Zr°0-
v1°0-
¢ 0-
9170~
9T°0-
60°0-
v1°0-
1170~
8170~
6T°0-
€170~
¢ 0-
6170~
LT°0-
9270~
1¢°0-
1170~
G2 0~
8170~
0C°0-
€2°0-
8170~
1270~
1170~

914 Bura0ds =y ‘obeuasAe ueyly 4dpaeH =H

1670
A
Sv 0

0s°0

570
G570
[0140]
9" 0
Lv°0
1G°0
09°0
8€°0
1G°0
SG°0
2970
el
1670
9¥°0
S9°0
ov 0
S€°0
2970
9670
€570
570
v 0
€V 0
€v°0
S¥ 0
6v°0
Sv°0
€570
"0
€570
6570
vy 0
L¥°0
ev-o
2570

2 ad

9¢°0-
€270~
¢ 0-

€270~

cE"0-
1270~
¢ 0-
8170~
0c°0-
0€°0-
9270~
0T 0-
S¢°0-
1€°0-
0c¢°0-
TT°0-
8¢°0-
LT°0-
6270~
0C°0-
LT°0-
SE€°0-
1270~
0€"0-
9270~
¢ 0-
€2°0-
9¢°0-
1170~
T€°0-
9T°0-
8170~
6T°0-
e 0-
€€°0-
2 0-
1¢°0-
1¢°0-
8¢°0-

g ad

9€°0-
G2 0-
G20~

T€°0-

v ad

tsAoq Bu

404439d3N0 SpA19 =9

S°0 870 0°0 6°T 0°06 9°¢ 8V
10 S0 0°0 6°T 9°€6 G'1T 9°¢
€70 "0 070 ¢'c S'16 L°1T €V
970 1 ¢°0 v 8°18 6°¢€ 878
20 870 070 T v°06 Vv'¢ €°S
€70 "0 0°0 L7L 87¢. L°9 Vet
T°0 "0 0°0 ST L°v6 21 ¢c
€70 S0 0°0 L7C G°€8 €°¢ 6°0T
1°0 S0 0°0 6°€ 8788 671 6"V
0°0 1°0 00 0°¢ L788 S§°¢C L9
[ 970 20 €7¢ 8798 ¢°¢€ 0L
€70 €0 0°0 87 0°68 L°T v
€70 870 870 S°€ 879, 0°¢€ ¢ ST
€T VT 0°0 ¢°€ 6°€8 TV VL
S°0 870 0°0 ST G°98 G'¢ L°8
0°0 €70 0°0 €1 L°06 970 A
8¢ €79 6°0 L°TT L°T1S 29T C°E€T
0°0 T°0 0°0 k] €°¢8 6°¢ €76
T v'e 670 L1 €99 ¢°S 98T
0°0 T°0 T°0 & 0°16 970 LY
0°0 T°0 "0 €1 96 L°0 87¢
8T Ve 0°0 €°S 1°19 97V G°ST
0°0 0'T 0°0 6°€ cv8 L'¢ 1°8
10 870 0°0 9°v S'I18 0¥ c°6
2’0 91T €0 679 G§°'G. 0L L°8
670 0°¢ 0°0 LT 0°88 €°¢ 079
0°0 €70 0°0 0°¢ €€ 11 Ve
S°0 ¢ 0 0°0 6°T 0°€6 ¢'¢ L
0°0 €0 070 S°¢ G°68 670 L70T
970 S0 20 6°¢ 0°16 9°€ 6°T
0°0 970 870 87¢ €768 L0 6°S
€70 10 0°0 S°¢ ¢°/8 0°1 c°6
0°0 670 0°0 19 0°/8 6°0 6"V
1°0 L0 00 vy 8°9L 67°¢ 1°GT
VT 9°¢ 0°0 v°9 ¢899 €76 v ET
2’0 "0 0°0 0°¢ G°¢6 91 Ve
1°0 €0 €70 8°T 97¢6 L1 c°e
(484 87§ 0°0 v°6 €'Tr 8'€ETl 1762
[ 97¢ 6°0 v 0T 0’65 876 €7LT
dN30d WO 39d UI'3I0d 4 30d O 39d g 39d YV 39d

( saouauagul paemaoliybreads axep) 3inay ayly paddoap uoir
( @ouariadx3y Auaeaa11) adeq Xoojlg

31YVINOYID ¥0 JLIO LON 0d - AJUQ UOISUBA MBIARY - (paiyBramun) soI3silels wal|

1670
"0
Sv 0

0s°0

¢s°0

osid

0706
9°€6
S°16

8718

°06
87¢L
L7 V6
G° €8
8788
1,788
8798
0768
8°9L
6°€8
G798
L706
L°T1S
€7¢8
€799
0°T6
9°v6
1°19
'8
G°18
G°GL
0°88
€°€6
0°€6
G°G8
0°T6
€768
[ApA}
0°/8
879/L
2 89
G726
9°¢6
€ 1r
07659

3314

V62T
LT0T
280T

‘%0T ueyl ssa] Agq ussoyo 403oea1siqg =d
2SIp MOj/aAIIeBaN =0 fooueyd ueyl SSa| AIINDI4EId =D S|AIB Burwi0jya9dIn0 sAog =g :40310BAISIP SAIRORUIIY /PAASPJ0 Jou A3Njiqy =y :sbejd

:sAay

(opeao pag) uspamg
(epeue)) 23gand
(epeue)) oraeluQ

“BAy Jeuorjeuuaalul

sajels paiiun
Aaxany

uapams

eIUANOLS

orpgnday eaols
aJodebuis
pue]300s
uoljedapag uelssny
eiuewoy

AemaoN

puejeaz maN
spuejJaylaN
022040}

Jo -day “enopjon
Jo -day “eruopadep
eluenyln

eIAlE]

Jremny

Arexn

joeds]

-day orweps| ‘ueaj
puejadj

Aaebuny

Buoyl BuoH

ELEETT)

Auewaa9

aoued

puejbug

orpgnday yoaz)
snuadA)

erquojod

(0°0) epeuep
eraebng

dz11sg

eurjuabay

Aa3uno)
SaA = pasealay
-19qe wall

jeuoijeuaalul]

S3INSaY ASAINS UIB)N JUBWSSSSSY TO0Z - Apnl1S Adeaanrn Buipesy jeuorjeuasiu] ur ssaaboad



137

Chapter 10 - Item Analysis and Review

9 200z ‘TT Jaqueldes S3INSaY ASAUNS UIE) JUBWSSASSY TO0Z - ApPN1S Adeualri] Buipeay jeuorleuss:

91005 “BAY  A3njiqern)ay

S9A = pasealay
pa31e1s Aj111011dX3 9A81418Y pue uo SN204) ualdp o 404 juawdinbz :jpage wail
( uorjewaogjul asn pue aainboy) asAry o019

X tAay YD :edAL ( sesap| pue uorjewt
0904TTOY- 90d :-A8qunn wal|

10:0T 31VINDYIO ¥O 311D LON 04 - AJUQ UOISISA MaIASY - (palyBramun) SOIIsSIlels wall jeuoiieusaiu]
ur ssauabouad




138 Chapter 10 - Item Analysis and Review

the international average for each statistic at
the bottom. For countries testing in more
than one language, statistics are presented
separately by language group. For all items,
regardless of item format, statistics included
the number of students in each country that
responded, the difficulty level (the percent-
age of students that answered the item cor-
rectly), and the discrimination index (the
point-biserial correlation between success
on the item and a total score).! Also provid-
ed is an estimate of the item’s difficulty
using a Rasch one-parameter IRT model. The
international means of the item difficulties
and item discriminations serve as guides to
the overall statistical properties of the items.

For multiple-choice items, statistics includ-
ed the percentage of students that chose
each option, as well as the percentage of
students that omitted or did not reach the
item, and the point-biserial correlation
between the response to each option and
the total score. For constructed-response
items (which could have one, two, or three
score levels) statistics included the difficul-
ty and discrimination of each score level.
Constructed-response item displays also
provide information about the reliability
with which the item was scored in each
country, with the total number of double-
scored cases and the percent exact agree-
ment between the scorers.

1 For the purpose of computing the discrimination index,
the total score was the percentage of the items present-
ed that a student answered correctly.

For all items, the item-analysis includes the
average score for male and female students.
This is the average score received by girls
and boys on a scale ranging from zero to
the maximum possible score point for the
item. For multiple-choice items or 1-point
constructed-response items, this statistic
also represents the average difficulty of the
item for girls and boys.

Detailed descriptions of the statistics provid-
ed in Exhibits 10.1 and 10.2 are listed below
in order of appearance in the displays:

N: This is the number of students to
whom the item was administered.
If a student did not reach an item
in the achievement booklet, the
item was considered “Not
Administered” for the purpose of
the item analysis.?

Diff: Item difficulty is the percentage
of students providing a fully cor-
rect response to the item. In the
case of constructed-response items
worth more than one point, this is
the percentage of students receiv-
ing the maximum score. For the
computation of this statistic, “Not
Reached” items were treated as
“Not Administered”.

2 In calculating item statistics and in item parameter
estimation for scaling, items not reached by a student
were treated as if they had not been administered. In
estimating student proficiency, however, not reached
items were treated as answered incorrectly.



Disc:

Item discrimination is the correla-
tion between a correct response to
the item and the total score on all
of the items in the test booklet.3
Items exhibiting good measure-
ment properties should have a
moderately positive correlation.

Pct_A, Pct_B, Pct_C, and Pct_D:

Used for multiple-choice items
only (see Exhibit 10.1), each col-
umn indicates the percentage of
students choosing the particular
response option for the item (A, B,
C, or D). Not-reached items were
excluded from the denominator
for these calculations.

Pct 0, Pct_1, Pct_2, and Pct_3:

Pct_In:

Used for constructed-response
items only (see Exhibit 10.2), each
column indicates the percentage
of students scoring at the particu-
lar score level, up to and includ-
ing the maximum score level for
the item. Not-reached items were
excluded from the denominator
for these calculations.

Used for multiple-choice items
only, this is the percentage of stu-
dents that provided an invalid
response to a multiple-choice
item. Typically, invalid responses
were the result of students select-
ing more than one response
option for the same item.

Pct_ OM:

Pct_NR:

139

This is the percentage of students
who, having reached the item, did
not provide a response. Not
reached items were excluded from
the denominator when calculating
this statistic.

This is the percentage of students
that did not reach the item in
their booklets. An item was coded
as not reached when there was no
evidence of a response to any sub-
sequent items in the booklet and
the response to the item preced-
ing it was omitted.

PB_A, PB_B, PB_C, and PB_D:

Used for multiple-choice items
only, these are the correlation
between choosing each of the
response options A, B, C, or D and
the total score. Items with good
psychometric properties have
near-zero or negative correlations
for the distracter options (the
incorrect options) and moderately
positive correlations for the cor-
rect option.

PB_0, PB_1, PB_2, and PB_3:

Used for constructed-response
items only, these present the corre-
lation between the score levels on
the item (0, 1, 2, or 3) and the
score on the test booklet. For items
with good measurement properties,
the correlation coefficients should
change from negative to positive as
the score level increases.
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PB_OM: This is the correlation between a

PB_In:

RDIFF:

binary variable — indicating an
omitted response to the item — and
the total score. This correlation
should be negative or near zero.

Used for multiple-choice items
only, this presents the correlation
between an invalid response to
the item (usually caused by select-
ing more than one response
option) and the total score. This
correlation also should be nega-
tive or near zero.

This is an estimate of the item’s
difficulty based on a Rasch one-
parameter IRT model. The diffi-
culty estimate is expressed in the
logit metric (with a positive logit
indicating a difficult item) and
was scaled so that the average
Rasch item difficulty was zero
within each country.

Reliability — Cases:

To provide a measure of the relia-
bility of the scoring of the con-
structed-response items, those
items in approximately one-quarter
of the test booklets in each coun-
try were scored by two independ-
ent scorers. This column indicates
the number of times the item was
double-scored in each country.

Reliability — Score:
This column contains the percent-
age of exact agreement between
the two independent scorers.

As an aid to reviewers, the item-analysis
display includes a series of “flags” signal-
ing the presence of one or more conditions
that might indicate a problem with an item.
The following conditions are flagged for
each country:

* Item difficulty exceeds 95 percent

* Item difficulty is less than 25 percent for
four-option multiple-choice items

* One or more of the distracter percentages
is less than 10 percent

» One or more of the distracter percentages
is greater than the percentage for the cor-
rect answer, or the point-biserial correla-
tion for one or more of the distracters
exceeds zero

* Item discrimination (i.e., the point-biseri-
al for the correct answer) is less than 0.2

* Item discrimination does not increase
with each score level (for constructed-
response items with more than one
score level)

» The Rasch difficulty estimate is above the
average across all items
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» The Rasch difficulty estimate is below
the average across all items

« Difficulty levels on the item differ signifi-
cantly for males and females

 Scoring reliability is less than 80 percent
(for constructed-response items only).

Although not all of these conditions neces-
sarily indicate a problem, the flags are a
useful way to draw attention to potential






10.3 Scoring Reliabilit for
Con- tr- cted-Re- pon- e Item-

Half of the items in the PIRLS assessment
were constructed-response items, comprising
nearly two-thirds of the score points for the
assessment.* An essential requirement for use
of such items is that they be reliably scored
by all participants. That is, a particular stu-
dent response should receive the same score,
regardless of the scorer. In conducting
PIRLS, measures taken to ensure that the
constructed-response items were scored reli-
ably in all countries included developing
scoring guides for each constructed-response
question (which provided descriptions of
acceptable responses for each score point
value),® and providing extensive training in
the application of the scoring guides. Scoring
procedures for organizing and monitoring
the scoring sessions were outlined in the
PIRLS Survey Operations Manual.

4 For details on the development of the PIRLS assessment
items, see Chapter 2.

5 Discussion of the development of the scoring guides for
constructed-response items is provided in Chapter 2.
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10.3.1 Within-Co- ntr, Scoring Reliabilit

To gather and document information about
the agreement among scorers, a random
sample of at least 200 students’ responses to
each item (approximately 25% of the total
responses) was selected by the National
Research Coordinators to be scored inde-
pendently by two scorers. A measure of
agreement between scorers (the percentage
of times the scores of the two scorers agreed
exactly) was calculated for each item in
each country, and was examined as part of
the item review process. Items with per-
centage agreement less than 70 percent were
flagged for further examination. The aver-
age and range of the exact percent of agree-
ment across all items is presented (Exhibit
10.4) for each country. The average of exact
percent agreement across items was high —
on average, across countries, exact percent
agreement was 93 percent. All countries had
an average exact percent agreement above
83 percent.
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Minimum
Argentina 86 71
Belize 92 86
Bulgaria 83 60

83

Maximum

95
97
99



10.3.2 Cro-+-Co-ntr, Scoring Reliabilit, St-d

To gather information about how consis-
tently the scoring guides were applied
across countries, the International Study
Center conducted a cross-country reliability
study in which a sample of student respons-
es was scored independently by two
English-proficient scorers from each partici-
pating country. Taking into consideration
available resources and other feasibility
issues, the cross-country scoring reliability
study was conducted in English, using a
core set of 200 student responses to each of
25 constructed-response questions from half
of the assessment blocks — two literary and
two informational.

The core set of 5,000 responses comprised
student responses from Canada, England,
Scotland, and the United States. A total of
55 scorers from 28 PIRLS countries partici-
pated in the study.® Scoring for this study
took place shortly after the within-country
scoring reliability activities were completed.
Using the same scoring guides from the
national within-country scoring activities,
each scorer was asked to assign a score to
each student response in the set. Each stu-
dent response to an individual question
resulted in 1,485 possible comparisons
among scorers. When aggregated across all
200 student responses to the item, there
were a total of 297,000 comparisons, pro-
vided a score was assigned by all 55 scorers.

6 Only one scorer proficient in English was available in
Macedonia. In the Russian Federation, resources per-
mitted only a portion of the English-language responses
to be scored.
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Exhibit 10.5 shows the percentage of paired
scorers that were in exact agreement across all
responses to each of the items used in the
reliability study. The extent of agreement var-
led across items. On average, across all items,
85 percent of all possible paired-scorer com-
binations were in exact agreement on the
assigned score.
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The checking of the PIRLS 2001 achieve-
ment data involved 98 items for 35 coun-
tries (approximately 3,500 item-country
combinations), and resulted in the detection
of very few items that were inappropriate
for international comparisons. Just two
items had to be deleted from the interna-
tional database, one for Cyprus and one for
the Russian-speaking part of Moldova (see
Appendix C). The checking of the Trends in
IEAs Reading Literacy Study data involved
66 items for 9 countries. The items were
deleted for all countries, and several items
were identified in individual countries as
inappropriate for international comparisons.
Appendix C provides a list of deleted items
as well as a list of recodes made to con-
structed-response item codes.



